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Abstract

The future upbringing and education is based on the successful and quality building of the partner-
ship between family and the school in which the child is in the centre. Collaboration represents a
joint action and negotiation aimed at finding solutions, or a new, common starting point. Inclusion
of parents in the life and work of the school is one of the most important factors that influence the
success of a child. One way to involve parents is to train them to help children in school-based
learning through school-based programmes. Because of the great importance of parental help, it
was important to explore how this help could be more effective. The aim of the research is to
determine the effects of experimental treatment on children in school learning. The sample of
respondents consists of 96 parents of pupils of the primary school "Turbe" Central Bosnia Canton.
Out of the total number of subjects, 49 make the experimental group and 47 respondents are in the
control group. The experimental group was involved in an experimental program aimed at training
parents to help children with school learning. The results of the research have shown that experi-
mental treatment positively affects the help of parents to children in school learning. Workshops as
a way of working with parents proved to be effective in both genders (male, female) of respondents,
but also with parents with different levels of education as well as different working status.
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INTRODUCTION

The partnership between parents and school is very important for school achievement
of students. Based on research by Epstein et al. (2002) a low level of involvement of parents in
the life and work of the school and inequality between parents and teachers is identified.
However, due to the increased demands of the school to prepare students for different occu-
pations and trainings, new theories and new practices, there is a need for families and schools
to work together. In educational practice, teachers are not open to new models of family and
school partnership. New knowledge and actions are needed from all participants. Studies by
teachers and parents indicate that schools must plan partnership programmes that will allow
families to participate in each school year in the education of their children. Parents also need
to take on more responsibilities, communicate with their children, teachers, other staff and
other parents in order to understand and support their children as learners. Family and school
partnerships are a sustainable and essential way to increase opportunities and support for all
students in order to improve their learning and progress. School pedagogues and psychologists
play an important role, which should foster family and school partnerships through family co-
operation with school. Teachers and coworkers should be persistent in working with young
people and families living in challenging situations, thus encouraging the process of family
partnership (Christenson, 2004).
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Family is an irreplaceable form of association and gathering in which children and adults
find a necessary refuge and a permanent source of emotional, social and material security,
deeply imbued with culture, with which they will further enter into relationships (Pasali¢-Kreso,
2004).

Cati¢ (2005) points out that the cooperation of school with family should be program-
med every school year. Parents' schools should be organized in schools, which have shown
good results in many countries. Parents are no longer satisfied with mere formalistic reports
on their children's grades. They want to learn how to help their children in particular subjects,
they want to hear more about educational methods that they themselves can apply in the
family.

The way in which parents provide instruction to their children significantly influences
the formation of their metacognition (Suzi¢, 2005).

Sunko (2008) points out the need for parents to be raised and educated for quality
parenting. The knowledge and skills needed for quality parenting are the basis of lifelong
learning. As a solution, the author lists pedagogical workshops through which parents are
educated for parenting, resulting in a quality adult-child relationship.

School and family share responsibility for the socialization and education of the child.
One of the key factors in achieving common goals and coordinating practice is involving parents
in school life, activities and decision making. Parental involvement can also be an important
predictor of child's school success. By analyzing legal acts and other documents, we came to
the conclusion that in most of the countries of Southeastern Europe, there are bodies, at the
school level, consisting of parents (school boards, parents 'councils), but they are not repre-
sented at the level above the school participation of parents (Kovac¢-Cerovic et al., 2010).

Parents can play a significant role in children's school success, depending on how acti-
vely they are involved in their schooling. Parents can help children master certain material,
provide them with instructions or additional activities to improve their knowledge (Jacob,
2010).

Changes occurring in society create pressure on schools to assume a great deal of
responsibility in developing children’s characteristics to function as a successful community
member. In order for the school to fulfill its task it is necessary to help and cooperate with the
family because the school can not solve all social problems alone or be a quality family repla-
cement (Frydkova, 2013).

Despite the rapid social changes, the family-school relationship is slowly changing. It is
still dominated by the view that the school is the main and responsible part of the education
and upbringing of children, and parents will be involved when needed. Here it is suggested that
parents either do not want or do not know how to cooperate with other forms of cooperation.
In order to develop the partnership between the school and the family, it is necessary to work
on raising the rights of parents as well as pointing to models of quality involvement in the work
of the school, thus improving the educational activity of the school (Lenard, 2015).

Varunek (2016) also points out that the involvement of parents in the life and work of
the school is an important predictor of school success of children. Schools should design and
implement an effective model for inclusion of parents in order to raise the level of student
achievement.

The terms cooperation and partnership were used in the paper. We believe that this is
justified, considering that a partnership between the family and the school is developed
through successful cooperation. Research conducted in the 1980s in the United States, Canada
and Western European countries has shown that building partnerships between parents and
schools gives particularly good results in children who have difficulty monitoring and coping
with school obligations, who have certain social or emotional problems, who have certain
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health problems, who belong to the category of children with special needs (talented children
or those who lag behind in development), and who belong to a minority group (national,
religious, linguistic) (Pasali¢-Kreso, 2004).

Raising the level of student success is the motive for this research. The goal is to deter-
mine the impact of experimental treatment on the help of children in school-based learning
carried out in the experimental parent group. The second goal is to examine the effectiveness
of experimental treatment for respondents of different gender. The third is the examining of
the effectiveness of experimental treatment on a different level of parents' education. The
fourth is the examining of the effectiveness of experimental treatment on respondents with
different working status.

Based on the goals set, the following hypotheses are defined:

Experimental treatment will have a positive impact on parents in helping children in
school learning. Experimental treatment is expected to have an impact on both, fathers and
mothers of students. Experimental treatment is expected to have a positive impact on parents
of all levels of education. Experimental treatment is also expected to have a positive impact on
parents with different working status.

MeTHODS

Procedure

In this research, an experiment with parallel groups was used, one of which was experi-
mental (a group that was subjected to experimental treatment), and the other, control group
(not subjected to experiment). Before the experiment, we performed the equalization of
groups of respondents. Equalization of groups of respondents was made on the basis of the
results of the questionnaire that referred to two elements of parental assistance to children in
schooling.

After equalization of the groups, we approached the experimental treatment, which is
the performance of workshops with an experimental group of respondents. The workshops
were conducted during the second semester of the school year 2016/2017 at the Primary
School "Turbe." The planned activities were implemented through 10 workshops, two
workshops per month. We received the consent of the competent ministry for conducting the
research. The aim of the workshops was to train parents to help children in learning. Through
the workshops, we were practicing various activities through which parents can help children
in school activities, but also monitor the progress of students.

In the last workshops, respondents re-filled the questionnaire to collect the final self-
assessment of the parents of the experimental group.

Sample

The sample of respondents consisted of 96 parents of students of lower grades of the
primary school "Turbe." Out of the total number of examinees, 49 (51.00%) parents were
experimental group and 47 (49.00%) were in control group. By gender, 39 (40.60%) were male
and 57 (59.40%) female respondents. Considering the age, we had 3 (3.10%) respondents from
25-30 years, 29 (30.20%) respondents aged 31-35, 35 (36.50%) respondents from 36- 40 years,
23 (24,00%) of respondents aged 41-50 and 6 (6,20%) of respondents were over 50 years of
age. When it comes to the highest achieved level of education, 7 (7,30%) of parents with com-
pleted primary school were involved, 55 (57,30%) of parents with completed secondary school,
12 (12,50%) had ahigher education degree, 19 (19.80%) parents had a university degree and 3
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(3.10%) parents had a master’s or a doctorate. According to the working status, 70 (72,90%)
were employed parents, 14 (14,60%) of them were unemployed, 6 (6,20%) of them were
retired and 6 (6,20%) of them are housewives (in this study, housewives are exclusively female
respondents with completed primary school and no current employment intention).

Instruments

For the purpose of the research we used the questionnaire RID (Parental instruction for
children) taken from the Pedagogy for the XXI century (Suzi¢ 2005, page 909), which we modi-
fied and adapted for the needs of our research.

Roditeljska instrukcija djeci (Parental instruction for children) (RID) is an instrument that
uses the Likert type estimation scale, which consists of a five-step list of possible answers, two
levels of agreement, one neutral and two disagreements. Respondents (parents) expressed
their degree of agreement, neutrality and disagreement with these claims through this scale.
At the beginning of the instrument there is a brief introduction of the respondent with the
subject and purpose of the research. The first group of questions is intended to collect basic
sociodemographic data on parents and children involved in the research: gender, age, educa-
tional level, working status, number of children in family and material income. Then follows the
way of responding to the set of claims.

The respondents were filling in the instrument by marking the level of their agreement
on the claims read by the testator. Parent Instruction for Children (RID) has 5 subtests: the
metacognitive context of the instruction (6 items), the reduction of complexity of tasks (6
items), emotional support for children (6 items), monitoring the progress of children (6 items),
development of cooperation with school (6 items). For the purpose of our research, we used
two subscales, such as: reducing the complexity of tasks and monitoring the progress of
children. The reliability of the instrument was determined by the Alpha-cronbach coefficient (a
=0,84).

ResuLts

We examined the effect of experimental treatment to help children in school learning
by comparing the results of initial and final surveys in the experimental and control group.

The help to children in school learning is a doctoral dissertation project, and for the
needs of this paper we examined the effects of experimental treatment through two subscales,
namely, the Reducing the complexity of tasks (Claims 1-6) and Monitoring the progress of
children (Claims 7-12). In Table 1, the results presented are the arithmetic mean and the
standard deviation for each of the claims in the initial and final survey.

In order to determine the effect of our workshops on parental assistance to children, a
t-test was used as a parametric test by which we determined the differences between the initial
and final surveys both in the experimental and in the control group. We used the parametric
tests because via Kolmogor-Smirnov test we established that the distribution results do not
deviate significantly from the normal curve, so they meet the criteria of normal distribution.

In the control group at the initial survey we had (KS = 0.083; p = 0.20); and at the final
(KS = 0.089, p = 0.20). In the experimental group at the initial survey we had (KS = 0.097; p =
0.20); and at the final (KS = 0.138; p = 0.02). Considering the observed deviation of results in
the final survey of the experimental group, we checked the values of Skewness and Kurtosis as
a measure for checking the deviation of the empirical from the normal distribution. The value
of Sk =-0.623 suggested that we had a mild asymmetry with negative prognosis that goes in
the direction of a more positive assessment of the parents about the impact of experimental
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treatment on helping children in school learning. The value of Ku = -0.154 indicates a
platicultural distribution. Findings of Skewness and Kurtosis say that this is a mild asymmetry
and moderate flattening, which gives us the opportunity to use parametric tests in the field of
inferential statistics.

In order to examine the effects of experimental treatment, before applying it, we exa-
mined whether the control and experimental group were unified. The result of Mann-Whitney
U test of (U =982.500 from =-1.241; p = 0.22 in the case of a non-parametric test and t = 1.453;
p = 0.15 indicate that there is no statistically significant difference between the experimental
and control group, therefore the groups are unified and the application of experimental
treatment can be accessed.

Research findings in Table 1 show that the value of the arithmetic mean in the control
group of the initial survey ranges from 2.68 to the first claim: Do you teach the child to split the
unit into small parts up to 3.62 for claim number ten: Do you reinforce the instructions when
you see that they are insufficient. The results show that parents sometimes help children in
school learning.

In the final survey, the values of the arithmetic mean range from 2.83 to 3.77, which
confirms that there has been a slight shift in parental help to children in school learning.

The values of t-test and level of significance indicate that there is no statistically
significant improvement of parental help to children between initial and final testing.

The results for the experimental group show in the initial survey that the value of the
arithmetic mean ranges from 2.65 for the claim: Have you tried the technique of drawing,
acting, singing, games, and so on while processing the curricula units up to 3.80 for the claim:
Do you know how to evaluate the child, provide him with feedback about the curricula units
processed. Based on the results, it can be concluded that parents in an experimental group
sometimes play half important role in helping children in schooling.

The findings of the final survey show that the values of the arithmetic means increased
from the lowest 3.80 for the claim six up to 4.59 for the claim: Does the child regularly report
both good and bad grades? Based on a detailed analysis, there has been significant progress in
parental assistance, in all twelve claims. The value of the t-test for all claims shows that there
is a statistically significant difference between the initial and final surveys in the experimental
group, which means that the effect of experimental treatment was recorded.
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Table 1. Results of descriptive and inferential statistics for experimental and control groups

R. |Claim (Q) Control Experimental
Nu. Group group
M SD t-test p M SD t-test p
1. | Do you teach the child to I | 2.68 | 1.09 3.22 | 0.69
split the unit into small -1.478 | 0.15 -7.005 | 0.00
parts? F |]283]|1.01 4.27 | 0.84
2. | Do you teach the child to I | 2.87 | 1.12 3.29 | 0.87
divide the important from -1.810 | 0.08 -6.879 | 0.00
non-important? F | 3.09 | 1.00 4.51 | 0.77
3. | Do you teach the child to | | 2.85 | 0.88 3.31 | 0.96
perform step by step? F | 289 | 1.05| 935|073 439 | g.70 | 6377 | 000
4. |If realize that th
inzgtcggn iitn;tetff?cient I ] 3:09 1106 3.39 | 1.24
do you go all over again ’ -1.308 | 0.20 -4.177 | 0.00
R ’ F | 3.26 | 1.19 4.33 | 0.90
using the other way?
5. | Do you feel when the childis | | | 3.43 | 1.12 3.04 | 1.04
not able to express with -1.546 | 0.13 -5.698 | 0.00
words the task covered? F | 3.17 | 1.36 416 | 1.11
. | Hav ried th hni
6 e dfa‘\’;tr’]; :fﬁtnge E‘f:gin:”e || 274 | 1.42 2.65 | 1.22
games etc, while ’processi’ng -1.533 | 0.13 -4.899 | 0.00
Lo R F | 291 135 3.80 | 1.31
the curricula units?
" | schievement of yourchidm | | 315 | 116 3.14 | 094
school, visit the school or e | 326 106 -1.401 ) 0.17 214 | 1.02 -6.600 | 0.00
talk to the teacher? ) ) ) )
8. | Does the child report I | 3.19 | 0.68 3.47 | 0.92
regularly the good or bad -1.458 | 0.15 -6.844 | 0.00
grades? F | 3.38 | 0.68 4.59 | 0.79
9. | Do you reduce instructions I | 2.87 | 1.10 3.06 | 1.28
when you see that the child -0.927 | 0.36 -3.514 | 0.00
is improving? F 298 | 1.11 3.84 | 0.92
10. | Do you amplify instructions I | 3.62 | 1.13 3.61 | 1.29
when you see that they are -1.359 | 0.18 -4.116 | 0.00
insufficient? F | 3.77 | 0.98 4.47 | 0.71
11. | Do you have an insight into
what the instructions I | 3.49 | 1.23 3.67 | 0.77
were/weren't good at; eg -0.184 | 0.86 -3.720 | 0.00
separating important from F | 351121 4.18 | 0.81
unimportant?
12. | Are you able to evaluate I | 3.66 | 1.24 3.80 | 0.84
your child, give him feedback -0.476 | 0.64 -3.00 | 0.00
on curricula units processed? | F | 3.72 | 1.21 4.22 | 0.90

for the above mentioned results is also found in the total results of both groups. The results in
Table 2 show that there is no statistically significant change in parents in the control group at
the level of the entire instrument between the initial and the final interview. This confirms the
t-value of -1,758; p = 0.09. In the experimental group the value t = -10.066; p = 0.00 indicates
that there was a statistically significant change in parent self-assessment between initial and
final interview. The respondents under the influence of experimental treatment improved their
self-assessment in help to children in school learning.
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Table 2. Results of descriptive and inferential statistics for the experimental and control
groups(total)

. Control group Experimental group
Sl (2 M SD t-test p M SD t-test p
Help to children in school I |3.14 | 0.61 3.30 | 0.52
learning F|3.23]061| 178 | 009,54 .47 | 10066 | 0.00

Another aim of our research was to investigate the effect of experimental treatment on
the gender of respondents. The results in Table 3 show that in the control group, both, male
and female respondents did not change their relationship to helping children in school learning.
Findings t = 0.722; p = 0.48 for males and t = -1.675; p = 0.11 for females show that there is no
statistically significant difference in parent self-assessment of help to children in school
learning between initial and final testing. Respondents in the experimental group compared to
gender have statistically significant advances in helping children. Male parents have a value of
t =-6.393; p = 0.00, and female parents have t = -7.620; p = 0:00. These values indicate the
existence of statistically significant differences in both male and female respondents in the
initial and final questionnaires.

Table 3. Differences between experimental and control groups in initial final measurement
with regard to gender

Group Variable Mode Num. - .Average. t-test p
Initial Final

Control Gender male 22 3.20 3.25 0.722 0.48

Group female 25 3.08 3.21 -1.675 0.11

Experimental Gender male 17 3.14 4.07 -6.393 0.00

Group female 32 3.39 4.33 -7.620 0.00

The third aim of our research is to examine the impact of experimental treatment on
respondents with regard to their educational status. Analyzing the results for the experimental
group (Table 4) we notice changes in parents with different levels of education. A detailed
analysis of the results shows a statistically significant increase in the number of pupils with
secondary school qualifications t = -6,265 and p <0,01; in parents with high school t =-10,530
and p <0,01; in parents with higher education t = -4,975 and p <0,01. In the parents with the
master and the doctorate, there have been changes in help to children's learning but these
changes are not statistically significant.

Table 4. Differences between the experimental and control groups with regard to the level of
parent education

Average Relevance
Groups Variable Mode Num L ] t-test difference
initial final o
Prim. 1 4,00 4,25 - -
Experimental high 23 3,28 4,19 -6,265 0,00
group education higher 7 3,02 4,29 -10,530 0,00
higher 16 3,37 4,26 -4,975 0,00
MA or PhD 2 3,75 4,54 -6,33 0,10
Prim. 6 2,71 2,69 0,191 0,86
high 32 3,20 3,24 -0,587 0,56
Control . -
Group education h!gher 5 3,03 3,45 -2,795 0,05
higher 3 3,42 3,47 -0,555 0,64
MA or PhD 1 3,33 4,42 - -
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By analyzing the results for the control group (Table 4), we note that there was an in-
crease in the mean from the initial to the final state but that the increase was not statistically
significant. In parents with primary school, the average is reduced from 2.71 to 2.69. In parents
with secondary education, high and higher education, the average has increased from initial to
final measurement, but this increase is not statistically significant. And in parents with a ma-
ster's degree and doctorate, we notice a significant increase in the average to helping children
in school learning.

We have also investigated the effect of experimental treatment on respondents in
terms of working status. The results for the experimental and control group are shown in Table
5. Based on the results of the experimental group we noticed that there was a change in the
average from the initial to the final measurement. In case of employed parents, there was an
increase in the help to children in school learning, and this increase was statistically significant
t = -9,317 and p <0,01. Experimental treatment also had a statistically significant effect on
parents who are retired t = -7,305 and p <0,05. Experimental treatment also had an effect on
parents who are unemployed and housewives but this effect is not statistically significant.

Table 5. Differences between the experimental and the control group with regard
to the working status

Average Relevance

Groups Variable Mode. Num. o . t-test difference
initial final b
employed 36 3,28 4,30 -9,317 0,00
Experimental | Working | unemployed 5 3,52 3,98 -1,463 0,22
group status retired 4 2,83 3,92 -7,305 0,01
housewife 4 3,77 4,35 -2,214 0,11
Working employed 34 3,23 3,32 -1,434 0,16
Control ctatus unemployed 9 2,98 3,16 -1,184 0,27
retired 2 2,88 3,00 -3,000 0,21
housewife 2 2,54 2,33 1,000 0,50

In a detailed analysis of Table 5 for the control group we note that there has been a
change in the help to children in school learning but that these changes are not statistically
significant. From the initial to the final measurement, the average is increased with parents
employed, unemployed and retired, but it is not statistically significant as in all we have p>
0.05. The average for housewives alone is reduced from the initial to the final measurement,
and we also notice that the housewives' initial measurement had a lower percentage than the
other respondents.

Discussion

Some of the factors important for the life of every individual are school success, level of
acquired knowledge during schooling or level of qualification. These factors are a prerequisite
for the choice of future carreer, employment opportunities, further education and have a
significant impact on the overall quality of future life. Students' success in school determines
the choice of carreer, while the acquired knowledge is a prerequisite for future educational and
professional success (Babarovié, Burugi¢ and Saki¢, 2010). After the longitudinal study, Barnard
(2004) concluded that involving parents in school is an important component in early childhood
education in order to promote long-term effects.

At the beginning of our study, parents of control and experimental groups were exa-
mined. In order to determine the effect of our workshops on parental assistance, t-test was
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used as a parametric test to determine the differences between initial and final interviews both
in the experimental and in the control group. The result of Mann-Whitney U test (U = 982.500
from = -1.241; p = 0.22 for non-metric check t = 1.453; p = 0.15) indicates that there is no
statistically significant difference between experimental and control group respondents; there-
fore the groups are homogeneous and can be accessed. The experimental treatment consisted
of teaching units and activities to enable parents to help children in school learning. The pa-
rents of the control group continued with the traditional approach to school and school edu-
cation. After completing the teaching units and all planned activities related to school learning,
the final measurement was done. The final measurements showed the effect of the expe-
rimental treatment, as the results showed the increase in the help to children in the school
learning (Table 1). So we conclude that experimental treatment motivated the parents to get
more involved in school children's learning. In the final survey of parents of the control group,
there was a change from initial to final measurement but we noticed that these changes were
not statistically significant (Table 1). The results of descriptive statistics and t-test indicate that
involvement of parents in activities affects parents' relationship to school and learning. So if
the school wants the help of the parent then it must organize activities that will involve parents
and provide them with educational content so that they can act educatively as well.

Numerous studies show that the success of a student depends on their parent's level of
education and that children of educated parents achieve better results (Bowey, 1995; Recic,
2003). By analyzing the results of our research in Table 4 we notice that helping children in
school learning both in initial and final measurements is highest in parents with the highest
level of education (parents who are master's or doctors).

The explanation for such findings lies in the fact that more educated parents have
greater opportunities to provide their children with better education, set higher demands for
a child, share views and beliefs about the importance of schooling, help children in learning,
involve in the process of education and work better with school (Noack, 2004; Simi¢-3asi¢ and
Klarin, 2011).

For school success Markus (2005) particularly emphasizes the importance of mother
education, because she is more than a father involved in everyday school activities.

The results of our research and initial and final measurements have shown that mothers
are more involved in helping children with school work than their fathers.

In traditional studies in the field of educational psychology the most frequently mentio-
ned predictors of school success are: the cognitive abilities, personality traits and motivation
of students. However, today, besides the above, the socio-demographic characteristics of
students and their families are of great influence as well. In their research, Simi¢-Sagi¢ and
Klarin (2011) came to the conclusion that female students have better school achievement than
male students, the students living in towns achieve better results than those who live in villa-
ges, better success is achieved by pupils of educated parents and students whose parents are
employed and with better material opportunities. The results of our research in Table 5 show
that the highest average of involvement in school learning is shown by the employed parents
(experimental group and housewife).

Students' school achievement is significantly influenced by the place of life, culture, the
general family atmosphere, and relationships with parents (Simi¢-Sasi¢ and Klarin, 2011). Bede-
nikovi¢ (2009) highlights the importance of mother and her engagement in pupils' school
achievement, and that children of educated mothers achieve better school success. The same
author finds that the student's ability to learn, and thus the school's success, can largely depend
on the situation at home, whether children have parents’ support and encouragement. The
research results conducted by Bedenikovi¢ show that mothers' involvement decreases with the
child's upbringing from the first to the fifth grade, as well as all forms of involvement other
than co-operation with the school, while at the same time school success from the first to the
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fifth grade decreases. Based on the results obtained, practical measures are proposed to
increase the quality of parent and school cooperation, the efficacy of parent involvement and
the school achievement at the initial level and in higher school grades (Bedenikovi¢, 2009).

Bakker et al. (2007) points out that the basic activity of parents' participation in school
life, which significantly affects the success of children in school, is the support of parentsin the
learning they provide to their children. In their research Pahi¢, Miljevié-Ridicki and Vizek-Vido-
vi¢ (2010) state that in Croatia supportive learning implies active participation of parents in the
development of child's homework. The results of their research show that parents agree that
the support for learning at home is something that schools need to ask of them, that parents
are considered capable of performing this task, see it as their duty and believe that it helps
their children. Although the content that children learn is too difficult for some parents, most
parents find it compelling to help their child. The results of the research conducted by Juri¢
(1995) in Croatia showed that two-thirds of parents consider school programmes to be over-
whelming for children. Therefore, we can conclude that the involvement of parents in the help
of homework is also largely dependent on the level of education of the parents.

Sunko (2008) investigated the influence of pedagogical workshops on parenting and
education. Data were processed by multifactor analysis (MFA) and variance analysis (ANOVA).
The results of the MFA describe parenting attitudes with 14 factors, including the supremacy
of partner relationships with children, the dual role of father in the family, the tendency to shift
responsibility for educational errors, neglecting the effects of negative forms of parental
behavior, the strong need for external control of the child, passive parent relationship towards
children, bad communication patterns with children enclosed in secrets. The ANOVE results
show statistically significant change in attitudes (groups of respondents who have passed the
parenting programme) to the role of the father in the family, the responsibility for personal
behaviors and authoritative educational styles. The results suggest that investment in pa-
renting brings multiple benefits: better self-parenting, better family functioning as a whole and
more stable upbringing.

ConcLusIoN

The results of the study showed that the experimental treatment we used influenced
changes from initial to final measurements and that these changes were statistically significant
(in the case of parents who were involved). Parental instruction in school learning proved to be
a significant factor in school success. Involving parents in school activities has an important
social function, while engaging parents in learning at home results in positive learning outco-
mes. In addition to these educational outcomes, there are a number of positive developmental
goals including more regular school attendance, better social and emotional development, and
improved pro-social behavior. Parental involvement is one of the integral parts of new educa-
tional reforms and initiatives. In addition, involving parents in school activities is key to deve-
loping a partnership. Each form of parental involvement increases the motivation to learn,
work and deal with children’s school obligations, and children whose parents have shown inte-
rest in their learning and work, achieved better results and sought additional sources of know-
ledge.

Considering the importance shown by the workshops in helping parents in schooling of
children, we consider that they should be planned at the beginning of each school year by the
school curriculum and programme and provide all the necessary conditions for their realization.
Changes in the curriculum should make a shift from the transfer of knowledge to the develop-
ment of competencies as a goal of education.
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