
9

Original research arcle / Izvorni znansveni rad

hps://doi.org/10.32903/zs.71.1.1

UDK 159.922.7

316.6-053.6

WELL-BEING OF CHILDREN DURING THE TRANSITION 
FROM MIDDLE CHILDHOOD TO ADOLESCENCE: A 
QUALITATIVE ANALYSIS

Lana Lučić

Insue o social sciences Ivo Pilar

Tihana Brkljačić

Insue o social sciences Ivo Pilar

Andreja Brajša-Žganec

Insue o social sciences Ivo Pilar

Maja Kućar

Insue o social sciences Ivo Pilar

Maja Tadić

Insue o social sciences Ivo Pilar

Absrac

The aim o his sudy was o explore cerain aspecs o children’s ransion rom middle childhood o ad-
olescence as par o he Child Well-being in Family Conex projec. Focus groups were conduced among
a convenience sample o 4h, 6h, and 8h graders in one elemenary school in he ciy o Varaždin,
using a semi-srucured proocol organized ino hree broad areas: happiness, leisure me, and digial
echnology. Resuls indicae ha he hypohesis o social conacs being he mos imporan source o
happiness was conrmed, as well as he shif in ocus rom he nuclear amily among he 4h graders
o peers among he wo older groups o parcipans. I appears ha children experience auonomy in
choosing boh organized and oponal acvies; however, he amoun o ree me available or engaging
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in hese acvies declines as hey progress hrough he school sysem. The use o digial echnologies
also becomes more requen wih age, no only or educaonal purposes bu also increasingly or ener-
ainmen. The sudy revealed ha children are aware o boh he advanages and disadvanages o using
hese echnologies, bumore educaon on healh and saey hreas should be provided. Throughou he
sudy, he opic o pes was inroduced mulple mes, indicang ha pes are perceived as an imporan
source o happiness or children and should, hereore, be included in uure research.

Keywords: well-being, children, happiness, leisure me, digial echnology

INTRODUCTION

The conceps o happiness, subjecve well-being, and posive psychology ourished a he

end o he 20h cenury (Diener, 2000; Seligman e al., 2005; Veenhoven, 2000) and are sll

being researched by many. However, mos o hese sudies have ocused on aduls, while

children’s poins o view have been negleced (Park & Peerson, 2006), mainly ocusing on

dieren variables associaed wih he consruc o happiness (Izzo e al., 2022; McKnigh

e al., 2002; Procor e al., 2009). Over he las ew decades, aenon o he well-being o

children has been on he rise, recognizing i as a muldimensional consruc, alhough re-

searchers end o dene i slighly dierenly (Bradshaw e al., 2007; Moore e al., 2016; New-

land, 2015). Some dene i hrough objecve indicaors (e.g., healh, povery, educaonal

oucomes) (Šućur e al., 2015); ohers dene i using opmal developmenal oucomes (e.g.,

adequae sel-regulaon and social compeence) (Moore e al., 2016; Newland, 2015; Shaer

e al., 2009). Despie his growing ineres in objecve indicaors o children’s well-being and

heir developmenal oucomes, daa have predominanly been provided by parens, careak-

ers, or relevan expers (e.g., eachers, educaors, social workers). Over he pas decade, he

ocus o research has shifed o children’s percepon o heir own well-being (Ben-Arieh e

al., 2014). Despie an agreemen abou he imporance o examining child well-being (Proc-

or e al., 2009), here is no consensus on which o he above-menoned indicaors provides

beer insigh ino his consruc (Moore e al., 2016). Tha is why dieren researchers use

dieren combinaons o indicaors o dene he well-being o children and youh (Brad-

shaw e al., 2007; Newland, 2015; Šućur e al., 2015). For example, Bradshaw e al. (2007)

dene children’s well-being using 51 indicaors grouped ino 8 clusers (i.e., maerial siua-

on, housing, healh, subjecve well-being, children’s relaonships, saey, and civic parci-

paon). Ben-Arieh e al. (2014) dene hree perspecves o children’s well-being ha should

be considered: (1) children’s living condions and objecve measures o heir well-being; (2)

children’s subjecve well-being; (3) percepons and evaluaons o children’s oucomes by

oher relevan people in heir lives (i.e., parens, eachers, and oher expers).

Diener (2012) denes subjecve well-being as he way in which individuals evaluae heir

lives or how avorably hey assess heir own lives. The subjecve well-being consruc com-
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prises cognive (lie sasacon and sasacon wih specic lie domains) and emoonal

evaluaons (posive and negave emoons) (Diener, 2013). This ype o denion is used in

research on well-being in boh aduls and children (Ben-Arieh e al., 2014). Research on he

subjecve well-being o children ocuses no only on general lie sasacon bu also on sa-

isacon wih various lie domains ha are imporan o children. Mos ofen, hese include

school, amily, peers, leisure me, and he living environmen (Huebner, 2004). Research in-

dicaes ha approximaely 70% o children are mosly sased wih heir lives (Huebner e

al., 2000; Park & Huebner, 2005). In a review o research on children’s well-being, Procor e

al. (2009) demonsraed ha children’s subjecve well-being is a signican predicor o pos-

ive oucomes and a proecve acor agains he adverse eecs o sressul environmens

and he developmen omenal disorders (Suldo & Huebner, 2004a). Oher sudies also show

numerous posive associaons beween subjecve well-being in children and youh and

various posive oucomes such as higher sel-eseem and inernal locus o conrol (Hueb-

ner, 1991), higher levels o perceived conrol and social suppor (Casas e al., 2007; Suldo &

Huebner, 2004b), as well as less risk behavior (Shek, 2005). As ar as predicors o children’s

subjecve well-being are concerned, research poins o amily and peer relaons, as well as

school and neighborhood sasacon, as he mos imporan predicors (Lawler e al., 2017).

The years beween 6 and 14, known as middle childhood, are a crical period in which chil-

dren develop social, emoonal, cognive, and physical compeencies ha suppor menal

healh and well-being in adolescence (Eccles, 1999). During his period, many cognive,

emoonal, and social changes aec children’s well-being. For example, execuve uncons

connue o develop a his sage (Bes & Miller, 2010), wih specic improvemens in var-

ious aspecs, parcularly in behavior planning (Šimleša & Cepanec, 2015). Children a his

age become increasingly inuenced by heir peers, and here is an improvemen in cerain

socio-emoonal compeencies, such as more requen prosocial behavior (Eisenberg e al.,

2015). Despie improvemens in some aspecs o cognive and social unconing, declines

may sll occur in oher domains o children’s well-being. Research sudies have shown ha

he level o children’s subjecve well-being changes during his period (González-Carrasco e

al., 2017). Mos sudies on his consruc ocus on adolescence (Bradord e al., 2002; Chang

e al., 2003; Shek & Lin, 2017; Tomyn & Cummins, 2011; Ullman & Taar, 2001), and hey show

ha beween he ages o 12 and 18, here is a decline in subjecve well-being. The excepon

is he sudy by Suldo & Huebner (2006), which ound no signican dierences in well-being.

Casas & González-Carrasco (2018) poin ou he lack o sudies on children in middle child-

hood o answer he queson regarding he precise age a which his decline in subjecve

well-being occurs. They compared cross-seconal daa rom 15 counries regarding subjec-

ve well-being in children aged 8 o 14 years and showed ha in mos counries, here is a

rise in subjecve well-being beween he ages o 8 and 10 bu also a decline beween he

ages o 10 and 12, while in some counries (e.g., Spain) his decline is eviden even earlier

– beween ages 8 and 10. Casas and González-Carrasco (2018), hereore, asser ha hese



12 Original research article

resuls presen a challenge o he homeosac heory o subjecve well-being (Cummins,

2014), according o which levels o well-being are relavely sable and various psychological

and neurological processes are responsible ormainaining his sabiliy. Tsai (2016, as cied in

Casas & González-Carrasco, 2018) argues ha genec explanaons in he conex o children

and youh are insucien or undersanding dierences and changes in subjecve well-being.

He also sresses he imporance o conexual inuences on changes in children’s well-be-

ing. Sudies ocusing on preadolescens and adolescens have ound ha hey experience

happiness due o me spen wih riends, engaging in leisure acvies, achieving success

in hobbies and school, and having he reedom o make heir own choices (Csikszenmihalyi

& Huner, 2003; Uusialo-Malmivaara, 2012, 2014). Good amily relaons have been shown

o be a signican predicor o happiness and lie sasacon in boh elemenary and high

school (Izzo e al., 2022; Park & Huebner, 2005; Uusialo-Malmivaara & Leho, 2013). Numer-

ous sudies poin o he imporance o parenal behavior or posive child oucomes, such

as he developmen o sel-regulaon, prosocial behavior (Richer e al., 2018), well-devel-

oped execuve uncons (Fay-Sammbach e al., 2014), beer lie sasacon (Suldo & Hue-

bner, 2004b), and beer school achievemen (Pinquar, 2016). Furhermore, regarding child

well-being a dieren ages, researchers emphasize he imporance o adequae parenng

characerized by warmh (Davidov & Grusec, 2006), accepance (Rohner & Briner, 2002), au-

onomy suppor (Bernier e al., 2010), and posive disciplinary acons ha include he use o

explanaons and clear argumenaon. On he oher hand, negave parenal behaviors such

as harsh punishmen, inrusion, and psychological conrol are all relaed o various inernal-

ized, exernalized, and social problems in children (Silk e al., 2003; Šarić Drnas e al., 2018).

Alhough some sudies highligh he imporance o parenal well-being or posive parenng

and child oucomes, a research gap remains regarding is relaonship o children’s subjecve

well-being. Since children nd he qualiy o heir relaonships wih parens o be he crucial

deerminan o heir subjecve well-being (Franc e al., 2018; Tadić-Vujčić e al., 2019), i is

imporan o invesgae boh he direc and indirec eecs o parenal and amily well-being

on dieren domains o child well-being. However, i appears ha he imporance o amily

relaonships decreases as children grow older (Navarro e al., 2017; Sargean, 2010), whereas

he imporance o riendships seems o remain consan over me (Goldbeck e al., 2007).

Anoher highly signican acor in children’s well-being is school, as i provides a space or

socializaon and achievemen, given ha children spend a signican poron o heir day

in ha setng (Gilman & Huebner, 2006; González-Carrasco e al., 2019; Park, 2005). How-

ever, school-relaed problems can lead o dissasacon, pressure, and sress, resulng in

decreased happiness (Casas e al., 2007; Navarro e al., 2017). Like amily relaonships, school

sasacon has been shown o decrease beween he ages o 11 and 16 (Casas e al., 2007;

Goldbeck e al., 2007; Park, 2005).

The curren sudy aimed o gain a deeper undersanding o children’s well-being by allowing

hem o express hemselves in heir own words. As par o a larger longiudinal projec, his
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sudy aimed o urher explore children’s well-being during he ransion rom middle child-

hood o adolescence. While he larger projec addressed dieren aspecs owell-being using

a quanave approach, his sudy used a qualiave mehod o explore children’s perspec-

ves in hree broad areas: percepons and sources o happiness, leisure me, and he use o

digial echnology. Based on he lieraure and common knowledge, we expeced o deec

boh similaries and dierences beween children in middle childhood and hose a he be-

ginning o adolescence. We ancipaed dierences regarding sources o happiness, wih a

greaer emphasis on amily among younger children, while riends would be more imporan

or older ones. Regarding leisure me, we presumed ha srucured acvies (e.g., spors,

music school) would appear more imporan o older children, while unsrucured ones (e.g.,

ree play) would change in requency and orm wih age. In erms o digial echnology, we

ancipaed an increase in usage wih age, boh or educaonal and recreaonal purposes.

Regarding school sasacon, we expeced o observe lower levels among older parcipans

due o he increased pressure hey ace. Finally, we waned o see wheher he discussion

would generae novel insighs ino sources o children’s happiness ha should be included in

uure research on heir well-being.

METHOD

The aim of he sudy

The curren sudy aimed o gain a deeper undersanding o children’s well-being using qual-

iave mehodology.

Procedure

The research projec was based on a longiudinal-sequenal cohor design and carried ou

or hree consecuve years, ollowing hree age cohors o elemenary school sudens (4h-,

5h-, and 6h graders a he rs wave o he sudy). We obained approval or research rom

he Croaan Minisry o Science and Educaon. In addion o he quanave par o he

research, a qualiave mehodology was employed o gain a more in-deph undersanding

o he researched problems. A each me poin, dieren cohor groups ook par via hree

ocus groups, which were laer analyzed as clusers or each o he cohors. A he me poin,

he T1 cohor o 4h-grade sudens parcipaed; a he second, he T2 cohor o 6h-grade

sudens was inerweaved; and a he hird, T3, 8h-grade sudens were enrolled. The ocus

groups were conduced a hree dieren me poins o cover a broader range o age spans

(rom childhood o adolescence). Each o he hree ocus group clusers was organized in

a dieren school parcipang in he longiudinal sudy, and parcipans were seleced by
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school psychologiss who were insruced o choose sudens wih diverse academic achieve-

mens and social and amily backgrounds. The convenien sample consised o 29 sudens in

he rs wave, 23 sudens in he second wave, and 14 sudens in he nal me poin (Table

1).

Table 1

Characeriscs o ocus groups

1s wave 2nd wave 3rd wave

Dae 10/29/2021 11/22/2022 11/16/2023

Grade 4h grade 6h grade 8h grade

Age 9-10 11-12 13-14

No. o ocus groups 3 3 3

Toal No. o parcipans 29 23 14

Girls 10 13 4

Boys 19 10 10

Average me 30-45 min 45-85 min 40-50 min

For he parcipaon o sudens in ocus groups, a consen orm was obained rom heir

parens, and inerviews were conduced on school grounds. We inormed he sudens abou

he purpose o he ocus group and he rules o conduc, and hey were assured o heir ano-

nymiy and privacy. Following he suden’s approval, all ocus groups were audioaped. We

used a pre-wrien, semi-srucured proocol ha consised o hree broad areas, allowing

inerviewers o guide he conversaon rom general o more specic aspecs o he arge-

ed areas while paying aenon o he naural course o he conversaon and is exibiliy

(Table 2). All ocus groups were led by wo experienced research eam members. Recorded

discussions were ranscribed and analyzed separaely by wo research members ollowing

he principles o hemac analysis (Braun & Clarke, 2012).
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Table 2

Focus groups proocol

Area Aim Examples of quesons

Experience
and source o
happiness

The aim was o deermine how
children perceive he concep
o happiness and which aspecs
hey consider mos imporan
or achieving happiness.

Wha does imean o be happy?

Whamakes you happy?

Whamakes you
happy?

Wha do you hink makes oher children
happy?

Wha is necessary or happiness?

How sased are you wih your lie?

Describe a siuaon where you el happy.

How do you eel, and wha do you do when
you eel happy?

Do he same hings make children and aduls
happy?

I you caugh a goldsh and i graned you
one wish, wha would you wish or?
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Area Aim Examples of quesons

Leisure me The aim was o deermine which
acvies children engage in
during ree me, including boh
srucured (e.g., spors, music)
and nonsrucured acvies
(e.g., playing, waching TV).
Children were asked i hey
considered srucured acvies
un or an obligaon, and i hey
chose hem on heir own, why
hey preerred cerain acvies.

Wha do you do in your ree me?

Wha are your avorie acvies?

Wha do you do in
your ree me?

Wih whom do you spend mos o your ree
me?

Do you choose wha o do in your ree me
by yoursel?

I you could choose anyhing you wan, wha
would i be?

How do you have un in your ree me?
Where do you usually go afer school?

How happy are you a school? Wha do you
like he mos? Wha would you change?
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Area Aim Examples of quesons

Digial echnology The aim was o deermine how
children view dieren devices,
or which acvies hey use
hem, how ofen, and or wha
reason. They were also asked
abou heir sance regarding
he excessive use o digial
echnologies.

Wha devices do you use? How ofen?

Wha do you like doing he mos?

How imporan
are digial devices
(e.g., cell phones,
lapops, game
consoles) o you?

Wha do children your age do on such
devices?

Do your parens limi he conen you wach
or he me you spend on devices?

Do you hink children use hese devices oo
ofen?

Do you hink parens use hese devices oo
ofen?

Wha do you hink are he good and bad
sides o digial echnology?

RESULTS

The daa analysis revealed our main opics: happiness, leisure me, school, and digial ech-

nologies. All opics, excep one, have subopics ha relae o dieren aspecs o he main

opics. Dened opics, subopics, and codes are lised in Table 3.
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Table 3

Topics, subopics, and codes based on hemac analysis o he ocus group’s ranscrips

Main heme Sub-heme Codes 4h grade Codes 6h grade Codes 8h grade

Happiness Denion Family and riends. Good, posive eeling. Feeling conen and
sased.

Feeling ullled. A posive eeling
when successul in a
ask.

Lack o sress and
problems.

Feeling joy and
exciemen.

Nice eeling afer
receiving a gif.

Feeling love or
yoursel and ohers.

Feeling love and
riendship.

Freedom.

Source Playing wih
parens, siblings,
and riends.

Ineracon wih amily
and riends.

Engaging in an
acviy.

Holidays, lack
o school
requiremens.

Engaging in an acviy. Ineracon wih
riends.

Success in school
or spors.

Animals. Parens and amily.

Helping ohers and
waching hem
smile.

Maerial gain (e.g.,
gif).

Non-maerial gain
(e.g., success).

Non-maerial gain
(e.g., success).

Maerial gain (e.g.,
gif).

Children and
aduls experience
happiness hrough
dieren sources.

Children and aduls
experience happiness
hrough dieren
sources.

Children and
aduls experience
happiness hrough
dieren sources.

Engaging in domesc
acvies (e.g.,
cooking, ironing,
sewing, knitng).

Leisure me Sasacon Sased wih he
amoun o ree
me.

No enough ree me,
only on weekends.

No specied.

Sudens have
auonomy in
choosing acvies.

Sudens have
auonomy in choosing
acvies.

Sudens have
auonomy in
choosing acvies.

Organized
acvies

Sudens enrolled
in various spors
and/or oher
srucured
acvies.

Sudens enrolled in
various spors and/
or oher srucured
acvies.

Sudens enrolled in
various spors and/
or oher srucured
acvies.
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Main heme Sub-heme Codes 4h grade Codes 6h grade Codes 8h grade

Nonorganized
acvies

Playing wih
parens and
siblings.

Ineracon wih
amily and riends
in live setngs (e.g.,
board games, quizzes,
oudoor acvies).

Using digial
echnologies.

Playing wih
riends oudoors.

Playing video games. Spending me by
hemselves (e.g.,
drawing, reading,
lisening o music)

Spending me
alone (e.g.,
reading, drawing,
building Lego)

Spending me by
hemselves (e.g.,
drawing, reading,
lisening o music)

Ineracon wih
riends.

Doing choir.

Going on walks wih
he dog.

School Sasacon School is well-liked,
considered prey,
and big.

Too dicul. Rules are oo sric.

I is very demanding,
wih numerous ess
and a consan need
o sudy.

Teachers are boring,
lieless, like robos.

No enough me or
sel or ineracon wih
riends.

Digial
echnologies

Usage Mobile phones
predominanly
used or
communicaon
wih parens, less
or enerainmen.

Using DT or
educaonal purposes.

Using DT or
educaonal
purposes.

They discuss he
dangers o he
inerne wih
aduls, primarily
wih eachers.

Using DT or
communicaon.

Playing games.

Parenal conrol o
conen and me
spen on DT.

Using DT or un (e.g.,
lisening o music,
waching videos).

Lack o parenal
conrol.
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Main heme Sub-heme Codes 4h grade Codes 6h grade Codes 8h grade

Parens use DT a
lo or un a home.

Lack o parenal
conrol, only i school
obligaons have no
been ullled.

Lack o parenal
conrol, only i
school obligaons
have no been
ullled.

Parens rarely discuss
dangers on he
Inerne wih heir
children.

Parens do no
discuss dangers on
he Inerne wih
heir children.

Parens use DT or
boh work and un.

Parens use DT or
boh work and un.

Posive Educaonal
maerials.

Communicaon wih
riends and amily.

Communicaon wih
riends and amily.

Abiliy o
communicae wih
riends.

Educaonal conen. Educaonal conen.

Negave The possibiliy
o ricking he
children and
commitng raud.

Possibiliy o
addicon.

Possibiliy o
addicon.

Playing oo much
makes i impossible
o sop unless
someone else
urns i o.

Loss o me. Ideny hef.

Healh risks
(e.g., eyesigh,
headache)

Inappropriae conen. Less me or riends
in a live setng.

Healh risks (e.g.,
eyesigh, obesiy).

Inappropriae and/or
illegal conen.

Happiness

When asked o dene wha happiness is, 4h and 6h graders provided posive associaons,

describing i as a eeling o joy, exciemen, and a good eeling ha comes rom success or

being wih loved ones.

“Happiness is he bes hing one can eel!”

“A eeling ha sases all our needs.”

Alhough happiness was dened posively among he 8h graders as well, some o hem de-

scribed i as he absence o sress, problems, and worries, mosly relaed o school.



21
L. Lučić, T. Brkljačić, A. Brajša-Žganec, 

M. Kućar, M. Tadić 
WELL-BEING OF CHILDREN DURING...

“Happiness is when I don’ hink abou he problems. And I hink abou i all he
me, wih school being he bigges problem o hem all.”

For all parcipans, a much easier ask was o lis sources o happiness, i.e., give examples o

wha makes hem eel happy. In all hree age groups, he primary source o happiness was

social ineracon wih boh amily and riends. However, he 4h graders almos exclusively

reerred o parens and siblings, while boh 6h and 8h graders mosly spoke abou amily

in general, only occasionally menoning non-residen amily members when discussing he

use o digial echnology. To all hree age groups, he relevan source o happiness was ac-

complishmen in school or spors acvies. Only among 6h graders did domesc acvies

emerge as a source o happiness.

“I’m happy when I cook wih my dad.”

“My aun aughme how o kni, and now I love doing ha.”

All parcipans believe here is a dierence beween children’s and parens’ happiness. Chil-

dren are happy when hey play, receive gifs, and play compuer games. In heir opinion,

parens’ happiness is grealy relaed o maerial hings, such as a paycheck, having a day o,

ewer problems and sress, as well as he success o heir children in school and elsewhere.

One 6h grader even explained why happiness is so dieren or children and parens:

“They can’ relax; ha is why hey consume alcohol, cigarees, and drugs. Kids are
more relaxed because hey have no ears.”

Sasacon wih he amoun o leisure me is highes among he 4h graders, while he wo

older groups complain, placing he blame on school dues. Leisure me is lled wih boh

srucured and nonsrucured acvies. Regardless o age, children aend a leas one or-

ganized acviy (e.g., spor, music, dance). Nonsrucured acvies include ineracon wih

amily and riends, as well as me spen alone. Alhough hey all lis similar acvies, some

dierences were noced. The younges group repored a greaer variey o acvies wih

parens and siblings (e.g., board games, hikes, eld rips) as well as everyday oudoor play

wih riends. Boh 6h and 8h graders repored a lack o me or socializing during he week;

however, 6h graders saed ha hey always preer playing in person. Among 8h graders, he

use o digial echnologies emerged as a signican par o heir leisure me. In addion, hey

perorm household chores, which hey perceive as a normal par o everyday amily lie.

Sasacon wih school is in alignmen wih sasacon wih leisure me. Only he younges

cohor described he school as a posive and happy place; hey were proud o i and ound

i o be in good balance wih oher pars o heir lives. Older parcipans acknowledge some

posive aspecs o he school, such as he nice building and riends, buwihou he same en-

husiasm as ha visible among he younges. Boh 6h and 8h graders eel overburdened wih
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school dues, ess, and he need o sudy a home, sang hey have a very limied amoun

o ree me, which is only available during weekends. Some o hem complained abou he

eachers:

“Some eachers are no good a passing on he knowledge. As a resul o ha, a lo
more needs o be done a home.”

“Teachers are boring, spinning in circles like robos, lieless, hearless, like hey
don’ eel like eaching anymore.”

Digial echnologies are presen in all hree age groups. However, is usage diers boh in

qualiy and quany. The younges parcipans mosly use cell phones o ge in ouch wih

heir parens. I is rarely used or schoolwork, excep in cases o sickness. They also rarely play

games or spend long periods o me using digial echnologies, which is moniored by he

parenal app Family Link. Parcipans in 6h grade use digial echnologies or schoolwork, bu

also increasingly or enerainmen (e.g., playing games, waching videos, lisening o music),

as well as or communicaon wih riends. I is similar o 8h graders, and boh groups negae

parenal conrol. All hree age groups are well aware o he posive and negave aspecs o

digial echnology, as well as he dangers o he Inerne, which hey predominanly discuss

wih heir eachers.

DISCUSSION

In his sudy, we invesgaed how children aged 9-14 perceive happiness and wha aspecs o

heir lives hey consider mos imporan or being happy. The gahered daa suppored he

hypohesis ha social conacs appear o be mos relevan (Csikszenmihalyi & Huner, 2003;

Uusialo-Malmivaara, 2012, 2014). Similar o he ndings o Goldbeck e al. (2007), socializ-

ing wih riends was presen in all age groups, alhough he ypes o ineracon presumably

changed due o mauraon. As expeced, he imporance o social encouners wih amily

decreased wih age (Navarro e al., 2017; Sargean, 2010), shifing rom specic menons o

nuclear amily members omore general menons o he amily wihou any urher inorma-

on. An ineresng phenomenon ha occurred among 4h-grade sudens was ha hey al-

mos exclusively discussed he nuclear amily as i oher amily members (e.g., grandparens,

auns, uncles, and oher relaves) and ineracons wih hem were no a he cener o he

child’s aenon and had no signican inuence on heir happiness. Wheher his rend was

emphasized or no, and o wha exen by he COVID-19 lockdown, we can only speculae.

Resuls indicae ha all parcipans were ree o choose boh srucured and nonsrucured

acvies while having parenal suppor and independence o organize heir own me. Many

o hem consider hese acvies o be leisure me as well, and some have assered ha he
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problem is no being able o engage in desired acvies due o a lack o ree me, ofen re-

sulng rom numerous school obligaons (excep or he younges group). These ndings in-

dicae ha leisure acvies conribue o he well-being o children, which is consisen wih

previous research (Csikszenmihalyi & Huner, 2003; Uusialo-Malmivaara, 2012, 2014). As

children move up he educaonal ladder, he burden o school dues (e.g., sudying, home-

work) becomes heavier and occupies more and more me in a day, expanding o weekends,

hus causing sress and decreasing sasacon wih ha aspec o lie (Casas e al., 2007;

Goldbeck e al., 2007; Park, 2005). This migh explain why sudens in 8h grade dened hap-

piness as he absence o negave emoons, primarily worries and obligaons, while heir

younger colleagues emphasized posive emoons.

Regarding digial echnologies, usage increased wih age, as expeced. Alhough we expeced

he presence o parenal conrol over conen and me spen, children repored ha hey

were mainly unsupervised, excep or he younges group. Neverheless, hey demonsraed

a very good undersanding o boh he advanages and disadvanages o using digial ech-

nology, as well as awareness o online dangers and mauriy in responsible behavior. How-

ever, hey predominanly discussed parens’ behavior, denouncing hem as requen users.

Alhough hey undersand ha parens use digial echnology or work purposes, many o he

children said hey use i very ofen or un, hereby neglecng amily me and even becoming

compleely deached rom heir surroundings.

One ineresng inormaon emerged wih greaer emphasis in he second wave. Many chil-

drenmenoned pes as a source o happiness, wheher hey already have one or desire o ge

one. Children a his age may sar o develop aeconae relaonships wih a pe, making i

heir rs living being ha hey mus care or and be responsible or. Unlike younger children,

his is he age when pes can be kep and loved solely by hem. This inormaon undoubedly

highlighs he imporance o a pe in he home environmen and is impac on child develop-

men. Thereore, we recommend ha uure sudies ake his ino consideraon.

Research limiaons, value, and implicaons for fuure research

There are several shorcomings o his sudy. The rs one reers o he sudy being limied

o jus one school. COVID-relaed resricons made i impossible o organize ocus groups

in several schools, which inuenced he heerogeneiy o he sample. The heerogeneiy o

he sample was urher reduced due o he sudens seleced o parcipae. Teachers were

asked o assis in orming each group and o include sudens who diered rom one anoher

in erms o socioeconomic saus (SES) and school success. However, i seemed ha sudens

parcipang in he rs wo waves were seleced rom hose wih higher socioeconomic sa-

us (SES) and beer school records. Alhough i seemed ha suden diversiy was achieved

in he hird wave, only wo o he planned hree ocus groups were conduced.
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The greaes value o his sudy lies in is mehod, as qualiave research on his opic among

preadolescens and adolescens is scarce. This sudy was conduced using ocus groups,

which no only allowed or greaer deph in undersanding children’s well-being bu also en-

abled hem o discuss reely and poenally generae even more inormaon compared o

one-on-one inerviews.

Fuure research should aim o eliminae or lessen he drawbacks o his sudy. Amore heero-

geneous sample should be obained, including sudens rom dieren schools and o varying

socioeconomic saus (SES) and school saus. In addion, pes and heir conribuon o a

child’s lie should be given closer consideraon.

Praccal implicaons of his sudy

Since amily relaonships are o he highes imporance o 4h-grade sudens, expers

should srive o encourage such ineracons and explain o parens ha children noce and

disapprove o heir use o digial media, while suggesng hey engage in simple acvies like

going or walks or playing board games wih heir children. Since oudoor acvies in naure

and spors are he main source o happiness or 6h graders, expers should ry o encourage

hem in his direcon, especially since i helps hem reduce heir use o digial echnologies.

Regarding he oldes group, expers should direc heir aenon o he sudens’ eelings o

overload and possibly oer hem educaon or counseling on he opic o me and assign-

men organizaon.

CONCLUSION

This sudy compared hree dieren age groups o sudens on he opics o happiness,

sources o happiness, leisure me, and digial echnology usage using ocus group mehod-

ology. Parcipans were sudens in 4h, 6h, and 8h grades, as he inen o he sudy was

o explore dierences in he ransion rom childhood o adolescence. The resuls were in

alignmen wih previous research. While he ocus on social ineracons shifs rom amily

o riends wih older sudens, riendships are imporan o all hree age groups. Sudens in

he 4h grade preer o spend me wih heir amily, wheher engaging in oudoor or indoor

acvies.

On he oher hand, sixh graders enjoy oudoor and spors acvies wih riends he mos.

The oldes sudens eel overwhelmed by he many demands o school. Alhough he resuls

o his sudy mus be considered and inerpreed in ligh o he sample’s characeriscs and

convenience, hey sll oer valuable insighs and implicaons or pracce.
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To summarize, his sudy examined how sudens experience happiness, leisure, and digial

echnology use, revealing age-relaed shifs rom amily-oriened o peer-ocused acvies

and an increase in academic sress among older sudens. Based on hese ndings, uure

research should explore he role o pes in promong emoonal well-being in children, inves-

gae he relaonship beween digial echnology use and boh leisure and sress, and exam-

ine how hese acors inerac across dieren developmenal sages using more diverse and

represenave samples.
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Dobrobit djece na prijelazu iz srednjega djetinjstva u 
adolescenciju – kvalitativna analiza

Sažeak

Cilj ovoga israživanja bio je ispia pojedine aspeke dobrobi djece na prijelazu iz srednjega djenjsva
u adolescenciju u sklopu projeka Dobrobi djeea u koneksu obielji. Fokusne grupe provedene su na
prigodnom uzorku učenika 4., 6. i 8. razreda u osnovnoj školi u Varaždinu. Razgovor je vođen puem
polusrukuriranoga prookola, organiziranoga u ova ri široka područja: sreća, slobodno vrijeme i
digialna ehnologija. Rezula povrđuju hipoezu o socijalnim konakma kao najvažnijem izvoru
sreće koju kod učenika 4. razreda dominanno predsavlja obielj, a u sarijim skupinama sve važniju
ulogu igraju vršnjaci. Čini se da djeca imaju auonomiju u odabiru organiziranih i izbornih akvnos, no
slobodno vrijeme koje imaju na raspolaganju za bavljenje m akvnosma opada u višim razredima.
Uporaba digialnih ehnologija učesalija je kod sarijih učenika, a korise ju ne samo u obrazovne svrhe
već sve više i u svrhu zabave. Sudija je pokazala da su djeca svjesna većine prednos i nedosaaka
korišenja digialnih ehnologija, no porebno je provodi više edukacije o mogućim prijenjama zdravlju
i sigurnos. Tijekom israživanja ema kućnih ljubimaca spomenua je u više navraa, šo upućuje na
o da se kućni ljubimci percipiraju kao važan izvor sreće, a o bi rebalo dealjnije israži u budućim
israživanjima.

Ključne riječi: dobrobi, djeca, sreća, slobodno vrijeme, digialne ehnologije


